






















This paper aims to discuss the characteristics of the competencies indicated in the science 
framework and goals of the new elementary school courses of study and lower secondary school 
courses of study as seen from an international perspective. To this end, we first focused on the char-
acteristics of the science framework and goals in the new courses of study, comparing them with the 
perspective of the international framework of science education. As a framework of international 
science education, we focused on the PISA 2015 framework for scientific literacy. Next, we com-
piled the primary goals found in the science curriculum, etc. of other seven countries/regions, and 
compared them with the competencies indicated in the science framework and goals in the new 
courses of study. 
We argued that out of the four aspects (perspectives) of the PISA 2015 framework for scientific 
literacy, the three aspects of scientific knowledge, scientific competencies and scientific attitudes 
correlated to the scientific competencies indicated in the three respective pillars and goals of the re-
spective new courses of study. In addition, we argued that the primary competencies indicated in the 
goals and pillars of the science curriculum and other frameworks of the seven countries/regions 
could be divided into scientific knowledge (subject-specific knowledge), scientific inquiry skills and 
processes (subject-specific methods), and attitudes towards science, and contexts, and these corre-
lated to the scientific competencies indicated in the three pillars and goals of the Japan’s new courses 
of study. In terms of its structure, the new Japanese science curriculum was presented in a manner 
close to the PISA 2015 framework for scientific literacy, as well as the structure indicated as a 
common framework in the science curriculum of the other countries/regions. 
On the other hand, contexts, which is one of the perspectives of the PISA 2015 framework for 
scientific literacy, is indicated in the frameworks and pillars of the curriculum, etc. in some countries, 
but in the science goals of the Japan’s new courses of study descriptions related to contexts were 
scarce. It is presumed that contexts are not an emphasized point in terms of the curriculum in the 
new Japanese science curriculum. Moreover, it can also be interpreted that the Nature of Science is 
not an emphasized point in the curriculum either. 
In the future, while valuing learning related to subject-specific knowledge, skills and processes, 
there are expectations that some lessons will be taught with the context-oriented cross-curricular 
contents, such as the Nature of Science, ESD and STEM, providing a learning environment to prac-
tice or do science. 
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ࡿ Hirsch㸦2016㸧ࡣࠊ“because it seems to me a model of what is meant by a “curriculum intentionally and 
coherently structured to develop rich content knowledge with and across grades” – the phrasing in our Com-






































































































⛉Ꮫⓗ▱㆑ࡣࠊࠕ⛉Ꮫࡢ▱㆑㸦knowledge of science㸧ࠖ࡜ࠕ⛉Ꮫ࡟ࡘ࠸࡚ࡢ▱㆑㸦knowledge about science㸧ࠖ
ࡢ஧ࡘ࡛ᵓᡂࡉࢀ࡚࠸ࡓ㸦OECD, 2007㸧ࠋ⛉Ꮫ࡟ࡘ࠸࡚ࡢ▱㆑ࡣ⛉Ꮫࡢᮏ㉁㸦NOS㸧㸦Lederman, 2007㸧
ࡢ▱㆑ࡢ㒊ศ࡜ᑐᛂࡋ࡚࠸ࡿࠋPISA2015 ࡛ࡣࠊ⛉Ꮫ࡟ࡘ࠸࡚ࡢ▱㆑ࡀ᭦࡟ࠕᡭ⥆࡟㛵ࡍࡿ▱㆑ 
















































































































































































































































































































1) ࣮࢜ࢫࢺࣛࣜ࢔࣭ ࣒࢝ࣜ࢟ࣗࣛ࡟࠾ࡅࡿ࣮࢟࢔࢖ࢹ࢔㸦key idea㸧ࡣࠕୡ⏺ࡢ⛉Ꮫⓗ࡞ぢ᪉ࡢ୺せ࡞ഃ㠃ࢆ⾲ࡋࠊ
ࡲࡓࠊ⛉ᏛࡢᏛၥศ㔝ࢆ㉸࠼࡚▱㆑࡜⌮ゎࢆᯫᶫࡍࡿࡶࡢ࡜ࡋ࡚ࠕᙧ࡜ᶵ⬟ ࠖࠊࠕᏳᐃᛶ࡜ኚ໬ ࠖࠊࠕࢩࢫࢸ࣒ ࠖࠊ








 ☾㷂 ဴኵ㸦⥲ᣓ࣭࢖ࢠࣜࢫ࣭ࣇࣛࣥࢫ㸧ࠊ㔝ῧ ⏕㸦࢖ࢠࣜࢫ㸧ࠊᑎ⏣ ගᏹ㸦ࢻ࢖ࢶ㸧ࠊ㐲⸨ ඃ
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